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Whatever else may be said of the transfer of Western educational institutions to
Asia and Africa, the qualities summed up under the headings of secular and scientific
undoubtedly contributed to the creation of Western-educated elites whose role turned
out to be of incalculable importance for the entire world.25 Shils points out that the
intellectuals of Asia and Africa played a larger role in the creation of their new nations
in the twentieth century than intellectuals have ever played at any other time in
history.26 He defines an intellectual to include all persons who have had an advanced,
modern education in a college or university. In the past, revolutions leading toward
modernization have been engineered principally by middle classes overthrowing an
alliance of the landed aristocracy and traditional government, by peasants rising
against established commercial and landed classes, or by strong centralized govern-
ments, often military-oriented, imposing their views upon the masses of the people.
Only in the colonial territories of the Western empires was the movement to
independence led by intellectual elites consisting largely of professional and adminis-
trative classes that had in common their Western education. It is clear as well that
modernization outside the Western empires depended to an enormous extent upon the
Western-educated intellectuals, notably in Japan, Turkey, and China.27 But the
greatest success, and one achieved with the least help from the middle classes,
peasants, military, or governments, was achieved by the indigenous intellectual elites
of the Western empires, first in India and other parts of Asia and then in Africa.
Many of these young men obtained their advanced education in the Western
countries themselves. They began to go to Europe in large numbers from Asia and
especially from India as early as the 1890s, and from Africa some thirty years later in
the 1920s. When they returned home, they engaged in the professional occupations,
principally as civil servants and administrators in the governmental bureaucracies, as
lawyers, as journalists, a very few as physicians, but, above all, as teachers, especially in
the colleges and universities but also in the secondary schools. They associated with
each other, being able to communicate across local linguistic and ethnic lines because
they had English in common, or French. In these ways, the Western-educated elites
became the spearhead of the ideas of nationalism and subsequently the actions that led
to independence, in Asia in the 1940s and 1950s and then in Africa in the 1950s and
1960s.
The ideals of representative government and public liberties that motivated the
independence movements in their early stages have been undergoing heavy weather
from the rise of one-party systems and military coups, but the role of the intellectual
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